Curriculum Policy Document for Pupils and Students with 

Complex, Multiple Learning Needs
Vision Statement
The purpose of this policy is to recognise that some groups of pupils have learning needs that requires schools to provide specialised curricula, assessment and teaching
These pupils need opportunities and chances to engage with their world and to achieve their potential so that their lives go beyond being ‘cared for’ to being ‘valued for who they are as individuals’

(‘Cumbria Person Centred Planning Group May 2005’)
Definition - Who do we mean? 
This document refers to those pupils 
· who typically learn at a much slower rate than their learning disabled peers

· for whom verbal language and interaction with objects may not be meaningful

· who may experience health difficulties 
· who may have sensory or physical impairments 
This includes those pupils who are referred to as having PMLD

They are not a homogenous group, some of these pupils may be ambulant and may also behave in ways that either challenge staff and other pupils or result in their isolation, making it difficult to involve them in positive educational experiences.
(SCAA 1996)
Rationale
Pupils with these obstacles to learning are entitled to an environment which recognises and supports their needs at any given time.
They need:

· Support from other people to access the world.

· People to be mediators to bring the world close to them in a way that they can understand it (which is likely to be different for each pupil)
· Mediators to be consistent and repetitive so they can begin to anticipate what is happening around them

· Mediators to be good at interpreting their behaviour and treating it as if it was communicative so they learn to communicate intentionally

· Mediators to learn their idiosyncratic ‘language’ so they can ‘talk’ to them in a way they understand (Intensive Interaction)

(Dr Penny Lacey PMLD network 07/06/2005)
We recognise that all learners deserve to have their needs met through high-quality teaching and the provision of appropriate learning opportunities. They also have an entitlement to a broad, balanced and relevant curriculum within the context of the National Curriculum. Close partnership with parents and carers, along with input from a range of professionals, will be required to provide these entitlements for this group of learners
In 1996, SCAA and ACAC produced the guidance Planning the curriculum for learners with profound and multiple learning difficulties, which pointed out that the whole curriculum is broader than the National Curriculum and that ’the precise definition of balance will be a matter for debate between those determining priorities for each learner’. The guidance stated as a first principle that planning should start from the basis of the needs, interests, aptitudes and achievements of the learners. This clearly encompasses the communication, early cognitive skills and sensory abilities which are fundamental to all learning.

It is essential to recognise that the emotional and physical needs of these pupils have to be met before learning can take place.
Curriculum Organisation

Curriculum Content

The purpose of this policy is to recognise that this group of pupils have learning needs that requires them to have an individualised curriculum plan rather than a watered down version of the National Curriculum

Learners will not make sense of a fragmented curriculum, divided somewhat arbitrarily into subject categories. Tasks must be relevant and purposeful to maximise motivation and to help learners make sense of the world around them. Curriculum experiences need to be carefully mediated as uncoordinated approaches, particularly those using different sensory pathways, can lead to a range of experiences that carry little meaning for learners
Personalised learning plans should be drawn up by a multi professional team which has the pupil and their parents and/or carers at the centre and may include in addition to teaching staff, physiotherapists, occupational therapists, speech and language therapists, educational psychologists, nurses, teachers from the Visual and Hearing Impaired Services.
Programmes developed by therapist need to be integrated into the curriculum, as they are fundamental to the pupils learning.

In deciding content we need to consider the latest research that informs us of the learning needs of pupils at the earliest levels of development
Assessment and Planning

Each pupil will have differing learning needs therefore each personalised learning plan will differ in terms of content and emphasis.
Many linear or hierarchical assessments will be unable to detect the very subtle changes in behaviour shown by these learners, regardless of how many ’small steps’ are provided. In real life, children’s development and learning is not compartmentalised.

A fit-for-purpose assessment for learners at the early stages of development must take a more holistic view of learners and focus on how they learn. 
Wolf-Schein (1998) states: ‘It is important that individuals working with children who are severely disabled are given tools that enable them to address the relevant features of the child’s behaviour without trying to fit the behaviour into a pre-existing assessment tool that was not developed for, or related to the behaviour of someone with very special problems, i.e. unique abilities and patterns of growth.

There is a need to develop a formalised SILC wide ‘Celebration of Achievement’

Ongoing training and support for staff will be required
Inclusion

Pupils who come under the definition should receive their entitlement under this policy regardless of their placement.
Social inclusion should be seen as a two way process with pupils in SILC’s benefiting from contact with their peers on the SILC sites as well as in mainstream settings
Pupils based in mainstream also have an entitlement to contact with their similarly functioning peers. 
Role of Governing Body
School governors should play an active role in ensuring that the educational needs of the pupils and students as outlined in this document are met in terms of staffing, adaptation to buildings and specialist equipment where necessary
Review

This policy will be reviewed by a team of practitioners from across SILC’s at least bi annually,

they will make changes based on current research and reflections on practice.
The views of parents and carers will be sought during this process.
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