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Appendix 1 – Models of Delivery

The Connexions Service National Unit provided local areas with three options for delivering the Connexions Strategy.  These were:

· Transmuted – the formation of a single new company to deliver the service

· Contracted – a single company being contracted by the Connexions Service in that area to deliver the service

· Sub-contracted – where a number of services or companies came together; as a whole they delivered the Connexions Strategy to the local area.

Of the five areas involved in this project, there were three services following the sub-contracted model and two following the transmuted model.  The main sub-contractor in the Black Country was Prospects, in South London it was also Prospects although CfTB provided the Connexions Service in Richmond, and in Humberside it was the Humberside Partnership.

Of the five services, four went ‘live’ in April 2001 and Nottinghamshire in April 2002.

Appendix 2 – Responsibilities for Pupils with Statements of Special Educational Needs

Year 9 transition review: ‘Personal Adviser must be invited to and attend Year 9 review of a young person’s SEN statement … This is a requirement of the SEN Code of Practice’ (Connexions Service National Unit, 2002b).  To date this had been upheld as a condition of grant, i.e. the annual grant to the local Connexions Service would be affected if it were found that Personal Advisers were not attending these meetings.

Section 140 assessment: ‘Section 140 [of the Learning and Skills Act 2000] sets out the statutory provision for the assessment of young people with LDD.  The legal requirement is placed upon the Secretary of State.  Connexions Partnerships will deliver it’. (Connexions Service National Unit/Department for Education and Skills, 2004). ‘Section 140 of the Learning and Skills Act 2000 requires an assessment of the young person in the final year of compulsory schooling, where this person is likely to move on to post-16 education, training or higher education.’ (Connexions Service National Unit, 2002b).  The responsibility for carrying out this assessment lies with the local Connexions Service.  This project saw much development over the final year as Connexions Services developed their methods of assessment, sharing information and criteria for carrying out this assessment and planning process.  This is covered in some detail in the ‘Evidence’ section of the report.  (For further information, read the Learning and Skills Act 2000, Section 140).

Alongside these two compulsory elements of practice, there were other responsibilities outlined in the guidance for PAs andConnexions Partnerships in their work with young people with learning difficulties and/or disabilities (Connexions Service National Unit, 2002b). These included:

· ‘Personal Adviser contributes to and oversees delivery of the … transition plan as part of the wider Connexions concern to oversee and monitor the student’s progress towards adult life’

and

‘Continue process of review and transition planning to facilitate transfer to appropriate adult agency, starting when appropriate after the 19th birthday and in accordance with the needs of the young person.’

· Appendix 3 – A Tiered Approach to Service Delivery and the Role of the Personal Adviser

Designed as a universal service to all young people, Connexions adopted a tiered approach to the support that each young person would need from their Personal Adviser:


The theory behind this ‘pyramid of need’ was that most young people would receive a universal service, mainly focusing on careers guidance, and those in the higher two sections would receive more in-depth and intensive support appropriate to who they were and the nature of their support needs.  Young people such as those within the project featured in the upper two sections due to either being at risk of dropping out or ‘disengaging’ from learning, or having high support needs and a number of professionals involved in supporting them.

In the early stages of service development this pyramid also envisaged Personal Advisers adopting one of three possible roles.  Initially the roles identified covered three areas of work (although CSNU discovered 32 different job titles):

· Universal – delivering the universal service to young people mainly within the mainstream system of school and college

· Personal support or targeted Personal Advisers who focused on working with young people mainly within the middle band who were at risk of ‘disengaging’

· Specialist or disability Personal Advisers who focused on supporting many of the young people in this project and whose caseload was mainly made up of young people with special educational needs, with or without statements.

In the autumn of 2003 the Connexions Services National Unit distributed a revised Code of Practice for Personal Advisers.  This focused the work of the Personal Adviser around six key principles:

· Personal Advisers must work in the best interests of young people, placing the young people’s needs, welfare and interests before their own beliefs and values.

· Personal Advisers must work to establish and maintain the trust of young people, providing an appropriate and agreed level of confidentiality in all their dealings with young people.

· Personal Advisers must promote the rights of young people when working with other voluntary, statutory and community organisations, advocating on young people’s behalf and ensuring there is a coherent approach to support for young people.

· Personal Advisers must, wherever possible, engage parents, carers and families in supporting young people, upholding their trust in the service.

· Personal Advisers must uphold the integrity of the profession at all times.

· Personal Advisers must be responsible for reflecting on their own professional practice and for taking steps to maintain, improve and update their own knowledge and skills so they are able to continually deliver a quality service. (Connexions Service National Unit/Department for Education and Skills, 2003).

Publication of the Code of Practice followed a drive from the centre that encouraged the merging of the roles held by different Personal Advisers, the new role being termed ‘fully-differentiated’. (Although many services chose to name it something else, all were aspiring to bring the roles closer together). A definition agreed with Connexions nationally was offered in the third interim report of the ‘Developing Connexions’ project:

‘The “fully-differentiated” role of a Personal Adviser - a multi-skilled worker who can provide initial information and advice on the full range of needs expressed by young people and (commensurate with professional background and training) more intensive support at times of difficulty.  The multi-skilled Personal Adviser will be able to respond to young people in individually appropriate ways, either by supplying support directly or (where the intensive needs of the young person lie outside the PA’s specialist competence) brokering and coordinating such support.

‘A “fully-differentiated” Connexions Service is a service that responds to the needs of different groups of young people in different individually appropriate ways, i.e. the support offered to a young person applying for a place at a university will be different from the support offered to a young person struggling to attend their local school.  However, the service will offer the same degree of multi-skilled support – many young people from both these groups will experience intense periods of stress; many will need guidance on applying to university or thinking about what happens when they leave school.’ (Rowland-Crosby et al., 2003).
Appendix 4 – The Connexions Service National Unit

Part of the Department for Education and Skills, the role of the National Unit was to monitor and support the work of the local Connexions Partnerships and Services.  This support covered all parts of implementation and service delivery, from supporting the design and presentation of the new Diploma for Personal Advisers to monitoring Connexions Partnerships’ plans and providing funding to local services.

Recently the CSNU merged with other departments within the Department for Education and Skills. The new unit responsible for supporting Connexions Partnerships is the Supporting Children and Young People Group.

Appendix 5 – Assessment, Planning, Information and Review Framework

The key tool used by Connexions in assessment and planning was the Assessment, Planning, Information and Review Framework (APIR).  The framework:

‘has been developed to assist Personal Advisers in their one-to-one work with young people, providing guidance and supporting materials to help them identify and take action to meet that need’. (Connexions Service National Unit, 2002a)

The process followed a similar procedure to that of the Assessment Framework for Children in Need and was focused on establishing a holistic view of the young person’s life and the challenges faced by the young person.
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